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administrator, and university professor in teacher education at Cal State 

University. Sharroky has also been a visiting professor for Webster University in 

St. Louis and a guest lecturer at Stanford and UCLA.



20 Reflective Questions
1. Where am I in my journey to responsiveness?

2. What are the inequities (disproportionality) in my school, my classroom?

3. Am I a happy educator (capable and willing to give outrageous love)?

4. In two sentences (for each word), how do I define diversity, equity?

5. Up to this point, I have defined cultural responsiveness as…?

6. What might get in the way of me VABBing a student/parent/colleague?

7. What are my top five biases, ignorances, prejudices, misunderstandings?

8. How frequently do I check my filter, question my BS, and listen to my deficit monitor?

9. How culturally connected am I to the cultures of students?

10. What is the core of my methodology? Traditional, Responsive or Culturally Responsive

11. How do I know my students are engaged?

12. Who are the students that am I the least successful with (my underserved)?

13. Was my heritage de-culturalized or assimilated?

14. Do I know who I am – rings of culture or I am confused?

15. How do I define race?

16. What national behaviors do I attribute solely to my citizenship?

17. What is my ethnic identity (home culture)?

18. What is a superficial behavior and a deep culture behavior tied to my home culture?

19. Do I know who my students are – home culture and all the rings of culture?

20. What CLR activities am I willing to try immediately?



TERMINOLOGY

METHODOLOGY

ANTHROPOLOGY



Where am I in my 
journey to responsiveness? 

CLR Category: Protocols For Discussion
Activity Name: Elbow Share



Where am I in my journey to responsiveness?

• Began when (year)                                     Where?

• Current

• Future

SECTION ONE: TERMINOLOGY





Offensitive-
ness

Combination of 
emotions 
whereby one is 
being defensive, 
feeling 
offended, and 
too sensitive all 
at once; an 
overly 
emotional 
reaction to 
concepts or 
materials that 
have been 
presented 
unemotionally.

Haters

Bring 
unnecessary
drama and 
stress to the 
matter at hand. 
Something is 
always wrong 
and negative 
energy is the 
response

Doubters

The “Thomases” 
of the world. 
Critical 
questioning can 
be beneficial, but 
only to a point. 
Doubters take 
the questioning a 
step too far most 
times.

Twisters

Take the facts 
and twist them 
to fit their 
agenda. Give 
only half the 
story. Expert de-
contextualizers.

Bootstrappers

Rationale is that 
they did not 
experience it, so 
why should 
their students 
experience it. 
Believe that the 
path they took 
should be the 
one others take.

How have you distinguished negative energy from struggle (progress, positive 
energy)? 



SECTION ONE: 

TERMINOLOGY

Offensitive-ness

Hater

Doubter

Twister

Bootstrapper

How have I distinguished negative energy from struggle (progress, positive energy)? 





• Customizable by grade

• Interactive Read-aloud (1 copy included each) 
with lesson plan

• Flexibly support modeled reading with dynamic lessons 
and activities that feature culturally responsive themes 
and highlight diverse Rings of Culture

• Shared reading (6 copies included each) with 
lesson plan

• Build literacy skills through shared readings of grade-
level appropriate informational texts and lessons that 
implement culturally and linguistically responsive 
strategies





Diving Into Pool of CLR Activities



Goal #1  Increase Student Engagement

Goal #2  Deal with Inequities

Goal #3  Give Outrageous Love

Why this Journey to Responsiveness?



Goal #1  Increase Student Engagement

Do students have a sense of belonging?

Are students engaged pedagogically? (instruction)

Why this Journey to Responsiveness?

🔲 Yes  🔲 No

🔲 Yes  🔲 No



Goal #2  Deal with Inequities

Courage. Articulation. Safe place and space.

Why this Journey to Responsiveness?

SECTION ONE: TERMINOLOGY

Our students are being treated unfairly because…

What are the inequities (disproportionality) in my school, my classroom?



Goal #3  Give Outrageous Love

Who needs more love?

Are my heart and mind in the right place?

Why this Journey to Responsiveness?

🔲 Yes  🔲 No

Am I a happy educator (capable and willing to give outrageous love, stretch my love)?

❑Love self

❑Love others

❑Love those who annoy me

SECTION ONE: TERMINOLOGY



You, the 
individual

They, the 
institution

The Toggle



Cultural 
Responsiveness 

(CLR)

Instruction

Equity



In two sentences (for each word) , how do you define diversity and equity?

Diversity-

Equity-

SECTION ONE: TERMINOLOGY



Diversity, equity, and cultural responsiveness are not interchangeable terms.
Just because you are diverse and equitable does not mean that you are 

RESPONSIVE.



Up to this point, I have defined cultural responsiveness as…?

SECTION ONE: TERMINOLOGY



What Exactly Is Culturally and Linguistically Responsive 
Teaching and Learning (CLR)?

CLR is:
“The validation and affirmation of the home (indigenous) culture and home language 
for the purposes of building and bridging the student to success in the culture of 
academia and mainstream society.” 

—Hollie, Culturally and Linguistically Responsive Teaching and Learning: Classroom 
Practices for Student Success (2017)

CLR is going where the students are culturally and linguistically for the purpose 
of bringing them where they need to be academically. 

CLR is the opposite of the sink-or-swim  approach to teaching and learning, or 

traditional schooling.



VALIDATES 
and AFFIRMS 
First (Builds 
and Bridges)



V A

B B

VALIDATE Make legitimate that which the institution (academia) and mainstream media 

have made illegitimate culturally and linguistically

AFFIRM Make positive that which the institution (academia) and mainstream media have 

made negative culturally and linguistically

BUILD Create the connections between the home culture/language and the school 

culture/language through instruction (teaching necessary skills) for success in school and the broader 
social context

BRIDGE Create opportunities for situational appropriateness or utilizing appropriate cultural or 

linguistic behaviors 



Relate To 
Differently

Three Ways To VABB

Difference = ResponsivenessResponsiveness



Global Dexterity

“Learning to adapt your behavior 
across cultures-no matter what 
culture you come from, what culture 
you are going to, or the situation you 
find yourself in, Global Dexterity is 
"fitting in without giving in." 

- Molinsky 2013

Situational Appropriateness or …



Designs and Illustrations by 

Carleen Matts



SECTION ONE: TERMINOLOGY

What might get in the way of me VABBing a student/parent/colleague?



“[We all] have reminiscences which [we] 
would not tell everyone but only to [our] 
friends. [We] have other matters in [our] 
mind which [we] will not reveal to even 
[our] friends, but only to [ourselves], and 
that in secret. But there are other things 
which [we] are afraid to tell even to 
ourselves, and every decent person has a 
number of such things stored away in 
[our] minds.”

-Banaji 2013

ARE YOU ATTUNED TO YOUR BIASES?



Checking 
Your Filter

Questioning 
Your BS

Listening To 
Your Deficit 

Monitor



What are my top five biases, ignorances, prejudices, misunderstandings?

5.

4.

3.

2.

1.

SECTION ONE: TERMINOLOGY



The whole way we have approached the work 
is built upon the assumption that good people 
treat people equitably and it is bad people who 
do all those terrible things.

Our biases are not decisions made because 
somebody is “out to get” somebody, but rather 
because all human beings have bias. And the 
more we think we are immune to it, the greater 
likelihood that our own biases will be invisible 
or unconscious to us.

- Ross 2014



It may be your

FIRST

Design and Illustration by Carleen Matts

thought;

LASTdon’t let 
it be your

thought! D
r.
 S

h
a
rr

o
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y
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o
ll
ie



SECTION ONE: TERMINOLOGY

How culturally connected am I to the cultures of my students?

List Culture Here:

Movie:

Book:

Food:

Artifact:



How Culturally Connected Are You? 
1) Name the last movie you saw that dealt with 

that student’s/colleague’s culture.

2) Name the last book you read cover to cover 
that dealt with that student’s/colleague’s  
culture.

3) Name the last time you ate authentic food 
(in a restaurant or home cooked) that dealt 
with that student’s/colleague’s culture.

4) What artifacts, apparel, or jewelry do you 
have that deals with that 
student’s/colleague’s culture?

Reliably 

Connected

Unreliably 

Connected
Unconnected

Could List Could List
Could not 

list

Reliable 

Sources

Unreliable 

Sources

Unavailable 

Sources

CLR Category: Use of Movement
Activity Name: Give One, Get One



Score Myself:

SECTION ONE: TERMINOLOGY

Reliable

Unreliable

Unconnected



Emphasis on 
Instructional 

Practices



CLR and Separating
Content vs. Pedagogy

Pedagogy 

How I Teach 
It

Content

What I Teach 



Diving Into Pool of CLR Activities



Creating Instructional Range

Traditional
Culturally 

ResponsiveResponsive

Fill instructional toolbox (activities).

A CONTINUUM OF TRADITIONAL INSTRUCTION AND RESPONSIVE INSTRUCTION

DIVE INTO THE POOL OF CLR ACTIVITIES



Traditional Responsive Culturally Responsive

Teacher-centered Student-centered Student-centered

One way Two Ways Two Ways

High affective filter Lowered affective 
filter

Lowered affective 
filter

Includes elements of 
cultures like language, 

rhythm, and age 

Methodology Boxes
You Need Instruction in all 3 Boxes



What is the core of my methodology?

• Traditional

• Responsive

• Culturally Responsive

SECTION TWO: 

METHODOLOGY



Movement 
Activities

Give One, 
Get One

Cultural 
Greetings

Socio-
centrism

Vote With 
Your Feet

Physicality

Response 
Protocols

Shout 
Out

Spontaneity

Help 
Line

Raise 
Hand

Taking 
Turns

Discussion 
Protocols

Campfire

Turn 
and 
Talk

Moment of 
Silence

Individualism

Creating Instructional Range

Color Key
Blue: CLR Category
Purple: Responsive Activity
Orange: Responsive Activity with Cultural Behavior Intent and Purpose
Red: Traditional Activity
Turquoise: Traditional Activity with School Cultural Behavior Intent and Purpose



Increases Student 
Engagement 
(Decreases       

disengagement)



SECTION TWO: METHODOLOGY

How do I know if my students are engaged?



Serves all kids 
(Universal)



SECTION TWO: METHODOLOGY

Who are the students that I am the least successful with (my underserved)?



Who are the beneficiaries of CLR?

What does it mean to be underserved?

An underserved student is any student who is not 
successful academically, socially, and/or behaviorally in 
school because the school, as an institution, is not being 

responsive to that student. 

Words to consider when thinking of your underserved:

Disproportionate, Historic, Institutional



CLR Category: Protocols For Discussion
Activity Name: TABLE TALK

No Talking 
in Code

Who are the 
underserved in your 

context?

How are you 
currently serving 
these students? 

Successes? 
Failures?

Where is responsive 
teaching occurring?

How have you 
differentiated the 

conversation about 
race, culture, and 

language? 

Bad 
customer 
service?

Discussion Points In 
Identifying

The Underserved



Are there any ____________ students having success? 

Yes or No. If yes, go to next question.

If no, then stop here.

Among those students not having success, who is 
the most likely to be underserved?

Of that group, are there any ____________ 
students having success? Yes or No. If yes, go 

to next question. If no, then stop here.

Among those students not having success, who 

is the most likely to be underserved?

Break The Code



Top Five Underserved Populations

1. Native Americans

2. African Americans

3. Mexican Americans*

4. Hawaiian Americans

5. Asian Americans* 
(which ones?)

a. Chinese

b. Cambodian

c. Laotian

*Not all Latinos (code)

*Not all Asians (code)















Was my heritage one of deculturalization or assimilation?

• Assimilation

• Deculturalization

• Bi-cultural

SECTION TWO: 

METHODOLOGY



United States’ Formula for Success
How to achieve the “United States” dream?

• Success in K–12, then …    

• Post-secondary opportunities in university or career readiness, then …

• Successful assimilation into mainstream culture, then …

• Three generations of economic stability in the community.

Consider for a moment that there are only two types of students in the American 
school:

1. Voluntary immigrants: Think Ellis Island.

2. Involuntary immigrants: Think colonization, conquest, and enslavement.

Which of these two types of immigrants’ history in this country matches 
this formula of economic mobility in the United States?

CLR Category: Use of Movement
Activity Name: Walking Survey



Understanding Deculturalization and Assimilation
Deculturalization 

“An educational process of destroying a people’s culture and 
replacing it with a new culture. Deculturalization is one of the 
most inhumane acts one can partake in. A person’s culture is 
his/her main defining feature. Culture shapes a person’s 
beliefs, values, and morals. By dominate cultures asking 
people to replace their culture with the dominant culture, we 
are committing cultural genocide. In the United States, 
historically the education system deculturalized the cultures of 
Native Americans, African Americans, Mexican Americans, 
Puerto Ricans, and immigrants from Ireland, Southern and 
Eastern Europe and Asia.”     

Assimilation

The cultural absorption of a minority group into the main 
cultural body. People of different backgrounds come to see 
themselves as part of a larger national family.



Why Are We Confused About Race and Culture?

Race identity
Gender identity

Orientation identity
National identity
Religious identity

Ethnic identity
Class identity
Age identity

Which one of these identities has nothing to do with culture?



Culture is a learned behavior 
(including school culture)

Race culture
Gender culture

Orientation culture
National culture
Religion culture
Ethnic culture
Class culture
Age culture

Why Are We Confused About Race and Culture?







Do I know who I am - rings of culture - or am I confused?

Fill in the blanks below…. 

My racial identity is ___________________        Behavior ____________________________

My national identity(ies) is/are ___________              Behavior_____________________________

My ethnic identity is ___________________       Behavior_____________________________

SECTION THREE: ANTHROPOLOGY

How do I define race?



Have You Been Blumenbached?

What is your racial identity?



History of Racial Classification

“Caucasian variety. I have taken the name of this
variety from Mount Caucasus, both because its
neighborhood, and especially its southern slope,
produces the most beautiful race of men, and
because … in that region, if anywhere, we ought
with the greatest probability to place the
autochthones [original forms] of mankind.”

—J. F. Blumenbach, German naturalist, quoted 
from his 1795 seminal work, On the Natural 

Variety of Mankind, in Gould, The Mismeasure of 
Man (1996)



Mongolian (Eastern Asia)

Ethiopian (Africa) 

Caucasian (Europe and 
adjacent areas)

Natives (Americas)

Malaysian (Pacific Islands)

Original Five Classified Races

Race is arbitrary.



















So, What is Race?

1. Genetic Lineage (forensic identification, possible diseases, phenotypes)

2. Story of human geography

3. Socially constructed (historically)



DON’T BE CONFUSED

RACE CULTURE

• Not Behavioral

• Static

• No Choice

• Limited

• External

• Behavioral

• Dynamic

• Choice

• Unlimited

• Internal



CAUCASIAN PRIVILEGE

THE DOUBLE EDGE SWORD

Recognizing Caucasian (White) 
Privilege will lead to 
empathetic teaching

Dwelling on Caucasian 
(White) guilt can lead to 

sympathetic teaching 



INSTITUTIONALIZED RACISM EXISTS…

INSTITUTIONALIZED INDIVIDUALIZED

Initial historical insult

Structural barriers

Inaction in face of need

Societal norms

Biological determinism

Unearned privilege

Intentional and Unintentional

Commission or omission

Maintenance (protectionism) of 
status quo

Subtly condoned by societal 
norms



WHERE WERE YOU BORN? 
WHAT IS YOUR CITIZENSHIP?

Nationality Identity (Culture)

1. What national behaviors have you learned?
2. What is your perspective of the United States?
3. When did you (your people) assimilate? 



What national behaviors do I attribute solely to my citizenship?

Comparison Country:

Behavior:

SECTION THREE: ANTHROPOLOGY



When Did You Become an United States Citizen?

1790 Nation’s first naturalization law 

1840-1924 Mass European 
Immigration (restrictive legislation 

enacted)

1924 Johnson-Reed Act (legalized 
assimilation) 

1965 Immigration Act (relatives of 
immigrants)

1986 Immigration act 



Understanding WASness (Whitenesss)

Irish  Armenians  Italians  Polish  Syrians  Greeks  Finns and more

“The opinion is advanced that the public 
schools change the children of all ‘races’ 
into Americans. Put a Scandinavian, a 
German, and a Magyar boy in at one end, 
and they will come out Americans at the 
other end.”

—Schultz, Race or Mongrel, (1908)



Working Toward WASness (Whiteness)
Ellwood Cubberley, whose Changing Conceptions of Education (1909) illustrated the 
expanse of what made a new immigrant new:

“These southern and eastern Europeans are a very different type from the north European who 
proceeded him. Illiterate, docile, lacking self-reliance and initiative, and not possessing Anglo-
Teutonic conceptions of law, order and government, their coming has served to dilute 
tremendously our national stock, and to corrupt our civic life. Our task is to break up their 
groups or settlements to assimilate and amalgamate these people as part of our American race 
and to implant in their children, so far as it can be done, the Anglo-Saxon conception of law and 
order and popular government. This magic has worked on distinct “racial” groups, as well as 
inferior ones.”





“In The New Americans, I argued that 
the minority groups of today 
resembled up to a point, the 

immigrant groups of a hundred years 
ago: blacks resembled Irish, Latinos 

resembled Italians, and Asians 
resembled Jews.”

- Michael Barone in Shaping Our 
Nation 



What is/was your road to achieving the so-called 
American dream?

A. Choice assimilation
B. Bi-cultural
C. Forced (no choice) assimilation
D. White Anglo-Saxon 

CLR Category: Use of Movement
Activity Name: Walking Survey



How Have You Defined Culture?
“Culture is to humans as water is to fish.”

—Wade Nobles

“Culture is organized within an identifiable community or group. This includes the ways 
that community use language, interact with one another, take turns to talk, relate to time 
and space, and approach learning.”

—Villegas & Lucas, Educating Culturally Responsive Teachers: 
A Coherent Approach (2002)

“Culture is a ‘learned behavior,’ passed down through family, community, and heritage. 
Heritage comes in two parts: complexities and intangibles.”

—Hollie, Culturally and Linguistically Responsive Teaching and Learning: 
Classroom Practices for Student Success (2017)



SECTION THREE: ANTHROPOLOGY

What is your ethnic identity (home culture)?

...

What is superficial behavior and deep cultural behavior tied to in your home culture?

• Superficial Behavior:

• Deep Behavior:

Do you know who your students are? Their home culture and all the rings of culture?





Culture is Intangible (invisible)



Language



High Resonance                                                                                           Low Resonance

REALNESS, COMMUNALISM, EYE CONTACT, CONVERSATION PATTERNS, PROXIMITY, TONE OF VOICE, 
CONCEPT OF TIME, …

“Situational appropriateness is the concept of determining what cultural or 
linguistic behavior is most appropriate for the situation. Put another way, 
students are allowed to make choices around cultural and linguistic behaviors 
dependent on the situation but without giving up or sacrificing what they consider 
to be their base culture or language.”

—Hollie, Culturally and Linguistically Responsive Teaching and Learning: 
Classroom Practices for Student Success (2017)

Cultural Complexity Continuum

The Relativity of Culture



Designs and Illustrations by 

Carleen Matts



High Resonance                                                                                                            Low Resonance

Communalism
Eye Contact

Realness
Orality and Verbal Expressiveness

Proximity
Concept of Time

Conversational Patterns

1. Recognize the behavior as cultural or (not)
2. If cultural, validate and affirm the behavior first
3. Then, build and bridge to situational appropriate behavior
4. If not cultural, then go to classroom management system

Cultural Elements



Diving Into Pool of CLR Activities



CLR Formula of Success

Quantity

Quality

Strategy



How are you seeing your 
students differently? Culturally 

appropriate behavior, not 
unacceptable behavior?

What CLR instructional 
practices are actually in place? 

Who are the classrooms?

In what ways are your 
students validated and 

affirmed – talk, relate, teach?

Who are your underserved 
and how are you being 

responsive to who they are? 
Culturally?

Start CLR Now!



What CLR activities am I willing to try immediately (classroom teachers only)?

…

SECTION THREE: ANTHROPOLOGY

What are my three take-aways for today (everyone)?

1)

2)

3)



When do students have an opportunity to be 
themselves culturally and linguistically during 
instruction? 

When do teachers, leaders, and support staff 
validate and affirm the students cultural and 
linguistic selves while they learn?

When do students have opportunities to be who 
they are without being warned, punished, or 
penalized?

The answers to these questions are at the heart 
of the BeYou Campaign.
BeYou stands for 
Be…Engaged…Your…Own…Unique Way.

#BeYOU



Join VABB Nation!

@validateaffirm
www.culturallyresponsive.org

Sharroky@culturallyresponsive.org

http://www.culturallyresponsive.org/
http://www.culturallyresponsive.org/


CLR Activities Infusion Into the Lesson

Area of Instruction: Academic Literacy

Category: Effective Read Aloud

Activity: Jump-In Reading

Directions:

1. Teacher is master jumper “inner.”

2. You can jump in without prompting, but you must jump in at a period stop only.

3. If you jump in, you must read at least three sentences.

4. If two or more people jump in, please practice deference.

Area of Instruction: Management
Category: Ways of Responding
Activity: Think–Pair–Share

Area of Instruction: Academic Literacy

Category: Culturally Relevant Text  

Selection: “Fish Cheeks” by Amy Tan



Fish Cheeks  Amy Tan

I fell in love with the minister's son the winter I turned fourteen. He was not Chinese, but as white as Mary in the manger. For
Christmas I prayed for this blond-haired boy, Robert, and a slim new American nose. When I found out that my parents had invited the 
minister's family over for Christmas Eve dinner, I cried. What would Robert think of our shabby Chinese Christmas? What would he
think of our noisy Chinese relatives who lacked proper American manners? What terrible disappointment would he feel upon seeing 
not a roasted turkey and sweet potatoes but Chinese food?

On Christmas Eve I saw that my mother had outdone herself in creating a strange menu. She was pulling black veins out of the backs of 
fleshy prawns. The kitchen was littered with appalling mounds of raw food: A slimy rock cod with bulging eyes that pleaded not to be 
thrown into a pan of hot oil. Tofu, which looked like stacked wedges of rubbery white sponges. A bowl soaking dried fungus back to life. 
A plate of squid, their backs crisscrossed with knife markings so they resembled bicycle tires. And then they arrived – the minister's 
family and all my relatives in a clamor of doorbells and  rumpled Christmas packages. Robert grunted hello, and I pretended he was not 
worthy  of existence.

Dinner threw me deeper into despair. My relatives licked the ends of their chopsticks and reached across the table, dipping them into 
the dozen or so plates of food. Robert  and his family waited patiently for platters to be passed to them. My relatives murmured with 
pleasure when my mother brought out the whole steamed fish. Robert  grimaced. Then my father poked his chopsticks just below the
fish eye and plucked out the soft meat. "Amy, your favorite," he said, offering me the tender fish cheek. I wanted  to disappear.

At the end of the meal, my father leaned back and belched loudly, thanking my mother for her fine cooking. "It's a polite Chinese 
custom to show you are satisfied," explained my father to our astonished guests. Robert was looking down at his plate with a reddened 
face. The minister managed to muster up a quiet burp. I was stunned into  silence for the rest of the night.

After everyone had gone, my mother said to me, "You want to be the same as American girls on the outside." She handed me an early 
gift. It was a miniskirt in beige tweed. "But inside you must always be Chinese. You must be proud you are different.  Your only shame is 
to have shame." And even though I didn't agree with her then, I  knew that she understood how much I had suffered during the 
evening's dinner. It  wasn't until many years later – long after I had gotten over my crush on Robert – that I  was able to fully appreciate 
her lesson and the true purpose behind our particular menu. For Christmas Eve that year, she had chosen all my favorite foods.


