


About our Executive Director
Professor Sharroky Hollie is a national educator who provides professional 

development to thousands of educators in the area of cultural responsiveness. 

Since 2000, Dr. Hollie has trained over 150,000 educators and worked in nearly 

2,000 classrooms. Going back 25 years, he has been a classroom teacher at 

the middle and high school levels, a central office professional development 

coordinator in Los Angeles Unified School District, a school founder and 

administrator, and university professor in teacher education at Cal State 

University. Sharroky has also been a visiting professor for Webster University in 

St. Louis and a guest lecturer at Stanford and UCLA.





VALIDATE Make legitimate that which the institution (academia) and mainstream media have 

made illegitimate culturally and linguistically

AFFIRM Make positive that which the institution (academia) and mainstream media have made 

negative culturally and linguistically

BUILD Create the connections between the home culture/language and the school 

culture/language through instruction (teaching necessary skills) for success in school and the broader 
social context

BRIDGE Create opportunities for situational appropriateness or utilizing appropriate cultural or 

linguistic behaviors 



Relate To 
Differently

Three Ways To VABB

Difference = Responsiveness
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Linguistically Responsive Teaching



•Linguistically responsive instruction validates and affirms the 
home languages of students. It builds awareness of the rule-
governed structure of all languages.

•Linguistically responsive instruction is additive and seeks to 
effectively add Standard English and Academic Language to the 
students linguistic repertoire, but not at the expense of devaluing 
the home language. 

Linguistically Responsive Teaching



Speak English

Say it the right way

You sound ghetto

Correct 

Don’t talk like that

Check Your Linguistic Biases



The Power of the 
Bilingual Brain

Learning a second language can 
produce a nimbler mind. Now 
some schools are finding new 
ways to help students tap the 
benefits.

Why Save a Language?
“A central aspect of any culture’s 
existence as a coherent entity is 
the fact of having its own 
language, regardless of what the 
language happens to be like.”

John McWhorter

NY Times Op-Ed

Checking 
Your Filter

Questioning 
Your BS

Listening To 
Your Deficit 

Monitor



1. What is your linguistic 
identity?

2. Where did you acquire 
your home language?

3. How many 
languages/ways do you 
speak?

4. To what extent are you 
proficient in Standard 
English/Academic 
Language?

5. What is your measure?

Around the world people communicate with one another using a 
dazzling array of languages—7,000 or so all told—and each 
language requires very different things from its speakers. For 
example, suppose I want to tell you that I saw Uncle Vanya on 
42nd Street. In Mian, a language spoken in Papua New Guinea, 
the verb I used would reveal whether the event happened just 
now, yesterday or in the distant past, whereas in Indonesian, the 
verb wouldn’t even give away whether it had already happened 
or was still coming up. In Russian, the verb would reveal my 
gender. In Mandarin, I would have to specify whether the uncle 
is maternal or paternal and whether he is related by blood or 
marriage, because there are different words for all these 
different types of uncles and then some (he happens to be a 
mother’s brother, as the Chinese translation clearly states). And 
in Pirahã, a language spoken in the Amazon, I couldn’t say 
“42nd,” because there are no words for exact numbers, just 
words for “few” and “many.”  - Lera Boroditsky

Language shapes how we think, how we 
experience the world



Noma LeMoine (1998) defines SELs as:

1. Students who come from homes where their home language differs enough 
from Standard English and Academic English in the following ways –
phonologically, morpho-syntactically, syntactically, semantically, pragmatically, 
and rhetorically.

2. Commonly known in the linguistic research as the non-standard languages: 
Representing the languages of many underserved students. 

3. Superficially, these students have an apparent proficiency in Standard English 
and Academic language, but a critical examination of their reading and written 
skills, coupled with the demand of school language, paints a different picture.

Standard English Learner (SELs):



Traditional 
English 

Learners

Standard 
English 

Learners

Over ½ of all of California’s 
students are in the process of 
mastering Standard English 

Mastery of  
Academic 
Language

Mastery of 
Standard   
English

All of California’s students are in 
the process of mastering Academic  
Language

Proficiency of 
Standard 
English

How proficient are you?

Continuum of Standard English Proficiency





All language is good. 
There is NO such thing 
as a bad language. No 

deficit language allowed 
(fix, make better, 

correct, improper, street, 
or “that rap talk.”)

All linguistic forms 
are rule-governed 
and patterned. It is 

not made up.

We acquire the 
language that is 
spoken by the 

primary caregivers 
(home) beginning at 

pre-birth to pre-k 
(normally 

developing 
situation).

Three Linguistic Absolutes



SOUNDS

• The level of combination 
of features of sounds into 
significant speech sounds

WORD BITS

• The level of combination 
of sounds into basic units 
of meaning (morphemes)

WORD MEANINGS

• Semantics

SYNTAX

• Words put in sentences

PRAGMATICS AND 
DISCOURSE

• Language in big chunks as 
it functions and is used in 
a social context

META-LINGUISTICS

• Thinking about language

Major Dimensions of Language



Language
a legitimate linguistic entity defined around the parameters of phonics, 

markers, grammar, vocabulary, non-verbal uses, and discourse styles with a 
heritage and purpose tied to a people as a community or citizenry

Home 
Language

the language utilized by family members in the home and others in the 
community that is different enough in the parameters defined by language from 

Standard English 

School 
Language

the language utilized in the context of school, commonly associated with 
Standard English

Standard 
English

the accepted linguistic entity of the dominant or mainstream culture in the 
United States

Academic 
Language

the language used in textbooks, in classrooms, and on tests. It is different in 
structure (heavier on compound, complex, and compound-complex sentences) 

and vocabulary from Standard English.

Key Terms to Know



LINGUISTIC SOCIETY OF AMERICA
EXCERPT FROM:  RESOLUTION ISSUED, CHICAGO, ILLINOIS, JANUARY 3, 1997

The variety known as "Ebonics," "African American Vernacular English" (AAVE), and 
"Vernacular Black English" and by other names is systematic and rule-governed like all 
natural speech varieties. In fact, all human linguistic systems -- spoken, signed, and written --
are fundamentally regular. The systematic and expressive nature of the grammar and 
pronunciation patterns of the African American vernacular has been established by 
numerous scientific studies over the past thirty years. Characterizations of Ebonics as "slang," 
"mutant," "lazy," "defective," "ungrammatical," or "broken English" are incorrect and 
demeaning. The distinction between "languages" and "dialects" is usually made more on 
social and political grounds than on purely linguistic ones. For example, different varieties of 
Chinese are popularly regarded as "dialects," though their speakers cannot understand each 
other, but speakers of Swedish and Norwegian, which are regarded as separate "languages," 
generally understand each other. What is important from a linguistic and educational point 
of view is not whether AAVE is called a "language" or a "dialect" but rather that its 
systematic nature be recognized.



The term was first used in a book called "Ebonics: The True Language 
Of Black Folks," by Robert L. Williams (1975). It was actually coined 
two years earlier at the conference whose proceedings were 
published in that book. The term was defined by the editor, Robert 
Williams (p. VI) as "the linguistic and paralinguistic features which on 
a concentric continuum represents the communicative competence 
of the West African, Caribbean, and United States idioms, patois, 
argots, ideolects, and social forces of black people ... Ebonics derives 
its form from ebony (black) and phonics (sound, the study of sound) 
and refers to the study of the language of black people in all its 
cultural uniqueness.”

Ebonics – A Definition



C. Aisha Blackshire-Belay

Linguistic Dimensions of Global Africa, 2002

Ebonics as a Language Family



•  Bambara

•  Ewe

•  Fanta

•  Fon

•  Fula

•  Hausa

•  Igbo

•  Ibibio

•  Kimbundu

•  Longo

•  Mandinka

•  Mende

•  Twi

•  Umbundu

•  Wolof

•  Yoruba

Source:  Turner, Lorenzo  “Africanisms In The Gullah Dialect”  1973

WEST AFRICAN (Niger-Congo) LANGUAGES 
That Influenced AAL





EL

•Limited to no 

comprehension 

of English 

vocabulary

•L1 is Spanish

•Categorical 

funding and 

systematic 

approach 

available 

SEL

•Comprehends 

English vocabulary

•L1 is Chicano 

English (MxAL)

•No categorical 

funding or 

systematic 

approach available 

to meet needs

• 2nd

Lang. 

Learners

•Live on 

same 

street

•Suffer 

cultural 

invasion

Latino ELs and Mexican SELs



The linguistic and paralinguistic features of the language spoken 
by members of the Chicano/a or Mexican American community 
united by ancestry in the Southwestern United States and/or 
Mexico. CE is systematic, rule governed, and based on a Spanish 
substratum. 

Chicano English – A Definition

Adapted from Ornstein-Galicia (1988)



• African-American Language 
Rules

“My mother don’t never let me go 
nowhere!”

• Multiple negation refers to the use of 
multiple negative words in a sentence.

• With multiple negation, the more negative 
words in a sentence, the greater the negative 
sentiment being expressed by the speaker.

• The negative words act as negative 
intensifiers.

• An intensifier heightens or lowers the 
intensity of meaning of an item.

Standard English Rules

“My mother rarely ever lets me go 
anywhere!”

• This is not to be confused with “double 
negatives” which is a Standard English 
grammar rule.

• Standard English grammar rules dictate that a 
sentence can only have one negative word.

• Two negative words, double negatives, cancel 
each other out; therefore, expressing a 
positive sentiment.

• In Standard English, intensifiers are 
considered adverbs.

Multiple Negation



HOME LANGUAGE

The Habitual Be is an African 
American Vernacular English 
verb tense used to indicate a 
continuous/repetitive action 
or state of being

Habitual Be is produced by:

▪be + verb ending in _ing

▪be + adjective

Negated by “don’t”

EXAMPLES

➢ I be going to the beach on 
the weekends.

➢ I am always going to 
the beach on the 
weekends.

➢ My little brother be bad 
at school!

➢ My little brother is 
often bad at school!

➢ My teacher don’t be 
letting me talk in class!

➢ My teacher never lets 
me talk in class!

Linguistic Rationale for Teacher

The Habitual Be
is not used in Standard 
English.

In order to achieve an 
equivalent meaning in 
Standard English, one must 
use:

Appropriate tense of the verb 
“to be”  in addition to an 
adverb that describes time 
frequency

▪i.e. always, usually, 
normally, often, 
frequently

SCHOOL LANGUAGE

Habitual “BE”



With WHOM is the student communicating?

WHAT is the topic of the communication?

WHEN is the communication occurring?

WHERE is the communication taking place?

WHY the communication (purpose)?

5 ’s of Situational Appropriateness



Metalinguistic 
Awareness

Understanding that 
the language of 

home and school 
differ

Facilitates the 
students’ 

acquisition of the 
language of 
instruction

Rationale



Contrastive Analysis refers to the practice of comparing and 
contrasting the linguistic structure of two languages --for our 
purpose, the home language and standard American English. 
This strategy facilitates the acquisition of SE by increasing 
students’ awareness of the differences (rules) between the 
language they bring from home and the language of school. 

Contrastive Analysis



Using literature, poetry, songs, plays, student elicited 
sentences, or prepared story scripts which incorporates 
specific SAE and AAL/CE form contrasts, the student 
performs the contrastive analysis translations to determine 
the underlying rules that distinguish the two language forms.

Sentence Lifting



The student reads or is told a story that is heavily embedded 
with the target form (SE) and is then required to tell the 
story. The student’s story retelling is taped and compared 
and contrasted with the language of the text. 

Retellings



Students contrast and analyze the mainstream versions of 
the targeted language forms, with an emphasis on situational 
appropriateness, i.e., communication, environment, 
audience, purpose, and function.

Roleplaying



The teacher elicits spontaneous verbalizations/responses 
from the students about material read or presented and 
creates teachable moments for conducting contrastive 
analysis of AAL/CE and SAE.

Teachable Moments





Join VABB Nation!

@validateaffirm
www.culturallyresponsive.org

Sharroky@culturallyresponsive.org

http://www.culturallyresponsive.org/
http://www.culturallyresponsive.org/

